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Abstract 
The purpose of this article is to compare violent behavior, rebellious behavior, antisocial, withdrawal, hyperactive tendencies and 
psychological disturbances in female and male students in five educational areas of Tabriz. The research method was descriptive 
and applied. And sampling method was a multiple-stage one. The statistical population was all of male and female students in 
first grade of elementary school in the academic year 2009-10. The question data completed by teachers were analyzed by 
ANOVA. The results showed that there is no significant difference between areas in problematic behavior of students but the 
effect of gender on behavior and rebellious behavior and withdrawal was significant and the  interactive effect of gender and area 
for violent behavior and psycho local disturbances was also significant. 
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Introduction 
There are no absolute definitions for mental disorders or challenge behaviors (Russ 1990). If the behaviors of a child 
is consistent with the accepted norms of the public, it will be considered as normal or ordinary; otherwise, it will be 
called deviant. People in every society have more or less clear expectations of children behaviors that are role 
appropriate depending on their age, gender, and their family social class. A child will have behavioral problems 
when the behaviors shown by him/her are inconsistent with arbitrary or relative social criteria [1]. Behavioral 
disorders are usually first seen in early years of primary school and reach their peak when the child is between 8-15 
years old [2]. Usually, in primary school period children learn to have girlish senses and they are taught to be quiet, 
obedient or to have passive behaviors which are more consistent with girls rather than boys; while boys in this 
period follow noisy, aggressive, competitive, and independent activities, so it is not surprising that in primary school 
period girls like to go to school much more than boys and they are much more successful in school rather than boys 
[3]. Lee Campbell, 2003, believes that child-internal factors (both genetic and natural such as biological vulner- 
ability and temperament problems, and factors related to the parent  child sues) are involved in this issue and 
different combinations of factors cause good consistency or disorders by interacting with each other [4]. Conditions 
such as premature birth, violent and neglectful parents, poor nutrition, and low quality care may cause children to 
undergo negative circumstances [5]. Karimi et al. (2010) showed that the problems of students suffering from 
behavioral disorders are reduced by training them social skills. They also declared that high stress of parents 
probably increases disease risk and behavioral-emotional disorders in children [6]. Gender, in a social and cultural 
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sense, is relatively evaluated in relation to other phenomena and in explaining behavioral differences as a cause of 
gender variation, social and cultural component variables are highly considered as compared to biological and 
psychological factors [7].Achenbach (1992) believed that between the periods of adolescence and youth, low-
control irritating behaviors are in high levels which are known as externalizing behaviors because they usually 
influence other people; hyperactivity, irritability, and disobedience are examples of these behaviors. Behaviors such 
as social isolation, sadness, stress, and distress protest are known as internalizing behaviors because they affect the 
person himself and they are often ignored or cannot be identified by the adults [8]. Suzanne Guerin (2003) 
investigated gender differences in behavioral problems in some researches and the results suggest that the boys are 
more aggressive, hyperactive, ignorant, and disobedient than girls. There is no agreement that in what ages these 
differences can be seen [9]. Earls (2001) showed in his researches that under hard familial conditions, parents may 
have lower tolerance against hyperactive and aggressive behaviors of their sons [10]. Miller (2001) concluded that 
despite the prevalence of mental disorders among boys in early childhood, girls show higher emotional problems, 
especially anxiety and withdrawal than boys [12].Behavioral disorders include a wide variety of antisocial behaviors 
such as theft, lying, fighting and other destructive behaviors like disobedience and aggression [13]. Results of the 
studies by Stewart, Piets, Dieruf (1966) showed that one out of every 25 primary school students is hyperactive [1]. 
Children with attention deficit disorder have problems in concentrating and are hyperactive and impulsive. They 
often have problem sitting or doing their homework and switch from one activity to another all the time [14]. Earls 
(1994) by conducting researches on behavioral problems of children showed that in childhood, behavioral disorder 
in boys is seen 3 to 4 times more than in girls, but these differences reduce by time until adolescence [15]. Mirzaiee 
reported that the prevalence of behavioral disorders in boys is more than that of girls and pertains to 8 years old 
children [16]. Mehrangiz and Sahim (2000) reported that the prevalence of hyperactivity is 9% for boys and 3% for 
girls and they declared that children with ADHD are referred for diagnosis very late in early  years of primary 
school [17]. Bagheri in a research (2005) suggested that there is no significant difference between first grade 
ders than girls which can be the consequence of 
lack of emotional skills [19]. Researches of Sounders, Ralf, Tompson, Safronof, and Gaurdiner (2005) showed that 
behavioral problems, drug abuse, and antisocial and felonious activities in children are associated with parents and 
their parenting practices and social context [20]. Hyperactive children are frequently blamed by their parents, 
teachers, and relatives for their immature and impulsive behaviors which may lead to low self-esteem in them [21]. 
Children with educational problems show specific symptoms of behavioral problems such as aggression, violence, 
drug abuse, withdrawal and distress [22]. Qunin and Gump concluded from their researches that children with 
parents or teachers who are used to punish their children / students are more aggressive than the children who are 
not living in such families or do not have such teachers [23].  
This study aims to show that whether there is a difference between behavioral problems of girl and boy students in 
five different regions. The results of this research can help educational authorities to create an environment that is 
gender-appropriate and develop treatment programs for children with behavioral problems.   
Data collection tools: In this research, adaptive behavior questionnaires were used. This test consists of 11 
subscales, 28 subsets, and 260 questions. Subscales of the questionnaire are: violent behaviors, antisocial behaviors, 
rebellious behavior, unreliable behavior, withdrawal behavior, stereotyped behavior, bad social behavior, use of 
offensive language, strange or bad habits, hyperactivity tendencies, and psychological distress. This questionnaire 
has been standardized in Iran on primary school students of Ahvaz by ShahniYeilaghi (1995). Validity coefficient of 
this questionnaire was obtained using simultaneous method and calculating correlation coefficient with forms 1 and 
2 acquired validation; 0.55 and 0.60 was resulted respectively which are both significant in a 0.01 statistic level. In 
this research Cronbach's alpha was used to investigate the reliability which was 0.85; to validate the correlation of 
main form with forms 1 and 2 acquired by Shahni, Pearson torque coefficients was used for the subscales and 
correlation coefficient range of 0.43 to 0.89 was calculated and they were all significant in a 0.01 statistic level. 
Society, sample, sampling method: statistical population of this research consists of all first grade students of 
Tabriz in 2006-2007. The total number of students was 19227. For selecting samples, first 12 schools (6 schools for 
boys and 6 schools for girls) from each area were selected randomly and from each school one first grade class and 
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from each class four students were selected. Thus, 240 first grade students were selected with a multi-level random 
method from 5 educational areas which included 10 girls and 120 boys.  
 
Research method: The present study is a descriptive study. Two-way variance analysis method was used for 
analyzing the data and significance level was  
Table1- Descriptive measure violent behaviors antisocial behavior, rebellious behavior, withdrawal, 
Hyperactive tendencies, psychological disturbances for male and female in five-education area 
Problem  behavior    area M S gender M S M S 
violent behaviors 
 
 
1 
2 
3 
4 
5 
1,8 
1.9 
1.6 
2.8 
2.1 
 
3.2 
3.9 
3.9 
4.2 
3.3 
female 
 1.1 1.6  
 
1.3 
 
 
2.7  
male 
 
1.6 
 
3.9 
Antisocial behaviors 
1 
2 
3 
4 
5 
2.8 
2.8 
2.8 
1.7 
2.2 
5.6 
4.7 
4.2 
3.9 
5.5 
female  1.9 
 
3.3 
 
 
4.8 
 
 
 
 
4.5  
male 
 
1.9 
 
4.6 
Rebellious  behaviors 
1 
2 
3 
4 
5 
1.8 
2.6 
2.1 
1.5 
1.4 
3.1 
5.6 
3.3 
4.3 
4.0 
female  1.2 
 
3.3  
 
1.9 
 
 
3.9  
male 
 
2.6 
 
4.3 
Hyperactivity 
1 
2 
3 
4 
5 
1.2 
0.5 
0.8 
0.6 
0.6 
1.0 
1.0 
1.5 
1.5 
1.4 
 
female 
 
0.8 
 
4.1 
 
 
 
0.8 
 
 
3.1  
male 
 
0.7 
 
1.5 
Psychological disturbances 
1 
2 
3 
4 
5 
5.6 
4.2 
5.0 
2.7 
4.5 
6.4 
6.0 
7.4 
3.3 
7.1 
 
female 
 
4.1 
 
7.4  
 
4.6 
 
 
6.3  
male 
 
5.1 
 
5.1 
Withdrawal 
1 
2 
3 
4 
5 
2.4 
2.2 
2.8 
1.7 
1.3 
3.1 
3.2 
4.8 
2.8 
3.0 
 
female 
 
2.6 
 
3.1  
 
2.1 
 
 
3.6  
male 
 
1.7 
 
3.9 
 
Results: Considering the difference between the main scores of the groups, two-way variance analysis method was 
used for testing statistical theories. 
Hypothesis 1: there is a significant difference between violent behaviors of students regarding gender and five 
different educational areas.  
Results show that the value of F for the effect of area variation on violent behavior is 0.67 and because p=0.67 so F 
of F for gender influence on violent behavior is 3.1 and because P=0.07 therefore the obtained F is insignificant for 
area variation and gender is 2.8 and P=0.02, so the interactive effect is significant. In other words, gender has 
different effects on violent behaviors in each of five educational areas.  
 
Hypothesis 2: there is a difference between antisocial behaviors of first grade students depending on their gender 
and educational area.  
The obtained results show that the amount of F for main effect of different area on antisocial behaviors of students is 
difference between five different educational areas. Also, the amount of F for main effect of gender on antisocial 
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antisocial activity is higher in boys than girls. The amount of F for interactive effect is 1.8 and because P=0.11 
therefore the interactive effect is not significant and variation of educational area has no effect on rebellious 
behavior of first grade students. 
 
Hypothesis 3: there is a difference between rebellious behaviors of first grade students depending on their gender 
and educational area. 
The amount of F for main effect of educational area is 1.5 and because P=0.19 so the obtained F is insignificant for 
therefore, there is a difference between rebellious behavior of girl and boy students. The amount of F for interactive 
effect of area and gender variation on rebellious behaviors of first grade students is 4.04 and since P=0.002, 
therefore, the obtained F is significant and interactive effect of area and gender variation has caused difference in 
rebellious behaviors of the children. 
Hypothesis 4: there is a difference between withdrawal of first grade students with different genders and 
educational areas.  
Results indicate that the amount of F for main effect of area variation on withdrawal behavior is 1.5 and because 
five different areas are not significantly different. The amount of F for main effect of gender on withdrawal behavior 
of first grade students is 4.55 and because P=0.03, therefore the calculated F is significant and there is a difference 
between withdrawal behaviors of girls and boys. The amount of F for interactive effect is 1.20 and P= 0.27; 
therefore, interactive effect is insignificant and interactive effect has no effect on withdrawal behaviors of students. 
 
Hypothesis 5: there is a significant difference between hyperactivity tendencies of first grade students in different 
educational areas depending on their gender and educational area. 
The results show that none of the effects is significant. Therefore, hyperactivity tendencies of students do not 
depend on their gender or educational area. Results show that the amount of F for main effect of areas is 1.65 and P= 
0.16; therefore the difference is insignificant. For interactive effect of gender and educational area on psychological 
distresses in first grade students F= 3.2 and because P= 0.01, therefore  
  
Hypothesis 6: the amount of F for the main effect of area division is 1.65 and P=0.16; therefore the mean difference 
is insignificant. The interactive effect of five different area divisions and gender variation on mental disorders of 
 
 
Discussion: 
The purpose of the present study is to compare violent behavior, antisocial behavior, rebellious behavior, 
hyperactivity tendency, psychological distress and withdrawal behavior of girl and boy first grade students in five 
different educational areas of Tabriz.  
The results show that the behavioral problems are higher in boys than in girls and there is no significant difference 
between hyperactivity of girls and boys. In some behaviors, interactive effects are significant and gender has a 
different effect on behavioral problems in different areas and the culture is the main source of gender difference 
incidences. The research suggests that gender is not the only decisive factor in behavioral problems and other factors 
such as social context may have a different effect on behavioral problem incidence. In recent years, girls attend more 
social activities which were previously a part of 
and boys can be a result of vulnerability against stresses. Also, boys are more vulnerable to parents  divorce and 
other stressful factors such as birth of a sibling than girls. The results of the recent studies are consistent with new 
theories of growth which believe that the growth is influenced by different social factors. The decisive factors are 
other individual factors in growth. Therefore, the mission would be a huge burden on educational and community 
authorities to conduct applied research with the origin of behavioral problems of children and making appropriate 
decisions to create educational environments and also to provide necessary instructions for families to prevent them 
from serious problems. It seems that the educational environments in Iran are more consistent with characteristics of 
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girls and they can adapt themselves much better with these conditions; therefore, creating educational environments 
that are more appropriate considering the gender properties, and special attention to children exercises, can solve a 
lot of problems. Also the curriculum content should be designed by considering the characteristic of children. 
Informing families about their children  issues and offering proper ways to deal with them would be quite effective.   
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